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Philosophy

An effective language arts program provides students with both literacy skills and an appreciation of literature as a picture of shared human experience.  Through the study of language arts, students become confident, fluent readers, writers, speakers, viewers, and listeners.

Students, family, school and community share responsibility for literacy.  We expect our students to become productive, contributing citizens of a diverse and changing world.  They must be lifelong learners and critical and creative thinkers in order to meet the evolving demands of the 21st century. 

Goals

As a result of education in Regional District #13, students will:

•
read, write, speak, listen and view to construct meaning of written, visual and oral texts

•
read with understanding and respond thoughtfully to a variety of texts

•
create works using the language arts in visual, oral, and written texts

•
understand and appreciate texts from many literary periods and cultures

•
use communication skills for lifelong learning, work, and enjoyment

Content Standards

1. Students read, comprehend, and respond in individual, literal, critical and evaluative ways to literary, informational, and persuasive texts in multimedia formats.
2. Students read and respond to classical and contemporary texts from many cultures and literary periods.
3. Students produce written, oral, and visual texts to express, develop, and substantiate ideas and expressions.
4. Students apply the conventions of standard written English in oral, written, and visual communication.
THE WRITING PROCESS

An effective writing program begins in kindergarten, and continues throughout elementary and secondary school. Students will engage in the steps of the writing process both in the classroom and as they work independently on writing in all subject areas.  It should be understood that not every piece of writing will proceed through all of the steps and that sometimes multiple drafts and revisions are necessary.

PREWRITING

Before students write, they must learn to generate ideas.  Through instruction and modeling, teachers will provide students with various methods for generating and organizing ideas.  Suggested methods include brainstorming, free writing, using planners and graphic organizers, drawing, examining mentor texts, journal writing, class discussion, mini-lessons, interviewing, and using literature as a springboard to writing.

DRAFTING

Students must be encouraged to write freely when they are first becoming engaged with a topic.  The drafting process should focus on the development of ideas in order to instill confidence and promote fluency. Students must be provided with class time for drafting on a regular basis.

REVISING

Revision involves re-seeing or rethinking a piece of writing. It is key to improving effective communication.  Students should be encouraged to revise for clarity, organization, focus, elaboration with supporting details, unity, sense of audience, and purpose.  Techniques including self read-aloud, peer conferencing in pairs or groups, teacher conferencing, or group sharing should be used to help writers revise their work. 

EDITING

Editing is the application of the rules of grammar, usage, mechanics, and spelling to a revised piece. Students will edit independently before seeking assistance from peers, teachers, tutors, assistants and parents. The goal is for all students to become independent editors of their own work.

PUBLISHING

Students should understand that a published work represents their best possible effort to communicate effectively. Publication may take various forms, including the author’s chair, electronic journal, bound books, writer’s wall, newspapers, bulletin boards, posters, literary magazines, submission for teacher assessment, etc.
STATEMENT ON CLASSROOM ENVIRONMENT

The classroom environment has a significant impact on student achievement.  Students are more likely to succeed if teachers believe that all students can master the basic processes of learning and if teachers structure an environment in which the responsibility for learning is gradually transferred to students.

A literate classroom environment stimulates and supports meaningful language use and makes available a wide and rich variety of materials.  It is built around the philosophy that language is best learned through use in authentic situations that have meaning for the learner and through an integrated and balanced approach to teaching and learning language arts.  Reading, writing, speaking, listening, and viewing are interrelated functions of communication that are developed concurrently.  Curriculum and instruction in the literate environment reflect the knowledge that language is learned through meaningful context and experiences.

Characteristics of a literate environment include:

· Classroom libraries that contain high quality fiction and non-fiction, including student-generated and culturally diverse texts

· Oral (speaking and listening) and visual language activities

· Student work displayed 

· Reading materials at a variety of levels for guided and independent reading

· Classrooms arranged to take advantage of opportunities for interaction

· Consistent opportunities for working through the entire writing process

· Writing in response to reading
· Daily writing for meaningful and authentic purposes

· Sustained silent reading, shared reading, guided reading, reading aloud to students, and independent reading

· Emphasis on meaning and making sense in oral and written communication

· Teachers as facilitators, guiding students' learning and modeling reading, writing, speaking, listening, viewing, and critical thinking

· Differentiated instruction based on ongoing observation and various forms of assessment

· Flexible grouping

· Integrated thematic units

STATEMENT ON INSTRUCTIONAL GROUPING

One key to the success of a literature-based program is a variety of groupings that afford students the opportunity to advance at their own pace and learn from others.  Teachers should plan large group, small group, paired and individual activities which include a balance of reading, writing, speaking, listening, and viewing.  To meet individual needs and foster language learning, flexibility is essential; student achievement and self-esteem will be enhanced by participation in more than one group.

Within any classroom, the following flexible groupings may exist:

· whole class

· small group

· individual

· cooperative learning

· peer tutoring

· skills

· specific need

· student choice

· reinforcement of skills

· learning style

· interest

· problem solving

Teachers must frequently reassess student placement and adjust groups accordingly.

STATEMENT ON SPELLING

Spelling is a developmental process, learned not by the mere copying of words, but by active involvement in writing about meaningful subjects.  Writing will be the common vehicle for the practice and application of spelling skills.  

Students will:

Learn and apply the spelling of the 1200 core words most frequently used in writing

Improve spelling accuracy in everyday writing

Use proofreading skills to identify and correct misspelled words 

Learn and use spelling strategies, rules, and word patterns
Spell common content vocabulary words correctly in written work

Rebecca Sitton's Spelling Sourcebook Series is the resource for spelling instruction..
STATEMENT ON HANDWRITING

The goal of an effective handwriting program is legible and fluent handwriting.  The program chosen by Regional District #13 for handwriting instruction is the Handwriting Without Tears program. As long as penmanship is legible and fluent, students should not be forced to re-learn letter formation. Although all students are taught cursive writing, the ultimate goal of handwriting instruction is legibility and fluency.

Using the Language Arts Curriculum

Our most recent curriculum documents are set up slightly differently from previous District curricula. We are following the recommendations of both the Connecticut State Department of Education and the New England Association of Schools and Colleges in developing our new curriculum guides. For each new concept you will see the format below:

	Essential Understanding: The development of reading and speaking vocabulary is essential to literacy.

	Essential Question: What words do I know and understand?

	CAPT
	Degree
	Learning Goals: Students will:

	
	
	· develop vocabulary

	
	A
	· use context clues to decode meaning

	
	D
	· increase vocabulary (including conceptual and content vocabulary, foreign words)

	
	A
	· use appropriate resources to determine word meanings (dictionary, thesaurus, etc.)


	Suggested Strategies
	· word games, Cloze exercises, synonyms and antonyms, analogies, visual representations, context clues

	Suggested Assessments
	· oral and textual usage, quiz

	Suggested Resources
	· Shostak Vocabulary Workshop, novel and short story vocabulary lists (R drive)


The Essential Understanding is the big idea being explored. The Essential Question is the question that students should be aware of and developing an answer to as they study the content or process. The Learning Goals are what students should know and be able to do at the end of the grade level.

The code for the Degree of Mastery is as follows:

I = Introduce. This means that instruction will primarily be through teacher modeling and hands-on exploration.

D = Develop. Students should be developing the concept or skill and should be increasingly independent.

M = Master. When a concept or skill is mastered, no prompting or modeling is necessary.

R = Reinforce. Teachers should expect student independence but may need to review or re-teach in order for previously learned information to be retrieved.

A = Apply. Students should be able to apply the knowledge or skills independently.

An asterisk in the CMT/CAPT column means that the concept or skill is tested in that year.

The section listing Suggested Strategies, Assessments, and Resources should be viewed as a living and changing portion of the curriculum. Additions or deletions may be suggested at any time.
Reading and Responding

Grade 1

	Essential Understanding: Spoken language is made up of discrete sounds that can be combined to form words.

	Essential Question: What sounds do I hear in the words that are spoken to me?

	CMT3
	Degree
	Learning Goals: Students will:

	
	
	· develop phonological and phonemic awareness (aural)

	
	D
	· attend to auditory material

	
	R
	· recognize that speech is messages made up of individual words and that the order of words affects the meaning (awareness of gross differences)

	
	R
	· recognize rhyme

	
	D
	· create rhyme

	
	R
	· demonstrate awareness that words have parts (count syllables)

	
	R
	· recognize that letters have corresponding sounds

	
	R
	· identify beginning sounds

	
	M
	· demonstrate awareness of alliteration

	
	DM
	· demonstrate awareness of onset and rime (word families)

	
	M
	· identify final sounds

	
	DM
	· discriminate between beginning and final sounds

	
	M
	· identify consonant sounds

	
	D
	· identify medial sounds

	
	ID
	· discriminate among beginning, middle and final sounds in 5-phoneme words

	
	D
	· identify vowel sounds 

	
	D
	· blend up to five orally presented phonemes into a correct word

	
	D
	· segment an orally presented word into two to five phonemes

	
	ID
	· identify consonant blends

	
	ID
	· identify digraphs

	
	ID
	· identify vowel combinations


	Suggested Strategies
	· songs and books on tape

· read-alouds

· Elkonin boxes

· Picture sorts

· Bingo games

· Say It, Move It

· Charted poems

· Songs that accentuate a specific sound (i.e.-Willoughby, Wallaby Woo)

· Tongue twisters

· Chunk games

· Transitions involving phoneme play

	Suggested Assessments
	· Teacher observation
· DIBELS

· PAST

· PSI/DSA

	Suggested Resources
	· Scholastic teacher resources; Road to the Code; DIBELS practice games; Words Their Way; Phonics in a Proper Perspective


	Essential Understanding: Concepts about print are fundamental understandings that support reading acquisition.

	Essential Question: What do I know about printed material?

	CMT3
	Degree
	Learning Goals: Students will:

	
	
	· know concepts about print

	
	D
	· attend to printed material

	
	R
	· identify the front and back of the book

	
	R
	· recognize that printed words are spoken words and that spoken words can be written and read

	
	M
	· know that print is the main message

	
	R
	· demonstrate correct top to bottom, left to right directionality on the page

	
	R
	· know that words are meaningful units separated by spaces

	
	M
	· demonstrate one to one correspondence tracking words on the page

	
	R
	· know the difference between a letter and a word

	
	R
	· know that letters in the alphabet have a specific order

	
	R
	· recognize upper and lower case letters

	
	D
	· recognize that punctuation marks are reading clues (question mark, comma, period, exclamation point, quotation marks)


	Suggested Strategies
	· Big Books

· Classroom library

· Creation of self-created books (of familiar text)

· Highlighting strips

· Sorting

· Clapping and snapping for punctuation and capitalization

· Morning message (editing and highlighting of specific features)

	Suggested Assessments
	· DRA

· ABC screening materials

· Teacher observation (during guiding reading, morning message, etc.)

	Suggested Resources
	· Marie Clay Concepts of Print


	Essential Understanding: The sounds and structures of words give clues to what the words mean.

	Essential Question: What strategies can I use to figure out what words are?

	CMT3
	Degree
	Learning Goals: Students will:

	
	
	· learn and apply decoding strategies

	
	M
	· name and apply beginning sounds

	
	M
	· name and apply final sounds

	
	M
	· name and apply consonant sounds

	
	D
	· name and apply medial sounds

	
	ID
	· name and apply consonant blends

	
	ID
	· name and apply digraphs

	
	ID
	· name and apply vowel combinations

	
	ID
	· blend letters into a correct word

	
	ID
	· develop awareness of patterns that may be encountered in real and nonsense words

	
	I
	· develop awareness of word structure (base words, syllabication, contractions, plural and tense endings, compound words

	
	ID
	· identify word chunks

	
	ID
	· use pictures and context clues as word attack strategies


	Suggested Strategies
	· Big Books

· Highlighter tape

· Songs and nursery rhymes

· Modeling

· Choral reading

· Word walls, sound walls

· Word sorts

· Clapping syllables

· Cast-a-Spell
· Reading rods

	Suggested Assessments
	· DRA
· DIBELS
· Running records

· Teacher observation

· Journal/writing samples

· PSI/DSA

	Suggested Resources
	· Words Their Way; Haskins research; Scholastic teacher resources; Fundations/Wilson programs; Reading Rods


	Essential Understanding: The development of reading and speaking vocabulary is essential to literacy.

	Essential Question: What words do I know and understand?

	CMT3
	Degree
	Learning Goals: Students will:

	
	
	· develop vocabulary

	
	M
	· know that a given word has the same letter order

	
	DM
	· read sight words (Bedrock 1)

	
	D
	· increase expressive and receptive vocabulary (including conceptual and content vocabulary)

	
	D
	· classify words (how are these words alike)

	
	D
	· predict meanings of unknown words using prior knowledge, context, graphics

	
	ID
	· recognize that some words have multiple meanings

	
	ID
	· identify common synonyms and antonyms


	Suggested Strategies
	· modeling

· word walls

· sight word cards/rings

· read-alouds
· kinesthetic activities

· Cloze activities

· games

	Suggested Assessments
	· sight word screening

· DRA

· Retellings

· Spelling screening

	Suggested Resources
	· Nancy Boyles books; vocabulary workshop resources; Brewster grade 1 team growth project handbook; Isabel Beck Bringing Words to Life


	Essential Understanding: A variety of strategies can be used to promote comprehension.

	Essential Question: What strategies can I use to help me understand what I read?

	CMT3
	Degree
	Learning Goals: Students will:

	
	
	· learn and apply comprehension strategies to texts that have been read and/or listened to

	
	I
	· set a purpose for reading

	
	D
	· preview text

	
	D
	· recognize that reading is making meaning from text

	
	ID
	· use pictures and context clues to make meaning before and during reading

	
	D
	· distinguish between fiction and nonfiction

	
	ID
	· use prior knowledge to aid comprehension

	
	D
	· make connections to self

	
	I
	· make connections to text 

	
	D
	· make and explain predictions

	
	I
	· make inferences to construct meaning

	
	ID
	· identify character, setting, problem, solution, and events

	
	ID
	· recognize when text does not make sense

	
	ID
	· use fix-up strategies (stop, slow down, re-read)

	
	ID
	· retell story sequentially using appropriate details and specific language from story

	
	D
	· answer literal questions about text

	
	I
	· use graphic organizers to aid comprehension

	
	D
	· use information from text to communicate understanding


	Suggested Strategies
	· modeling

· Nancy Boyles strategies and cards

· SGMs (Story Grammar Marker)

· Acting out stories/puppets

· KWL/T charts

· Character maps/mind maps/concept webs/word maps

· Written responses to literal questions

· Venn Diagrams

	Suggested Assessments
	· DRA

· Retellings

	Suggested Resources
	· Constructing Meaning; That’s a Great Answer; Comprehension Strategies: Revisit, Reflect, Retell; Strategies That Work; The Reading Zone; Comprehension (Awocki) Grade 1 team handbook


	Essential Understanding: Reading fluency is essential to comprehension.

	Essential Question: What strategies can I apply to read fluently?

	CMT3
	Degree
	Learning Goals : Students will:

	
	
	· develop fluency

	
	I
	· read in meaningful phrases at an appropriate rate

	
	ID
	· attend to punctuation

	
	ID
	· read with expression

	
	ID
	· read with accuracy

	
	ID
	· apply decoding strategies and recognize sight words automatically


	Suggested Strategies
	· re-reading

· choral reading

· Reader’s Theater

· Puppetry

· Recorded readings

· Modeling
· Read Naturally (software)
· Poetry notebooks

· Fundations fluency kit

· Wilson fluency kit

· One to one reading

· Book groups

	Suggested Assessments
	· DRA
· DIBELS
· Running records

· Teacher observation during guided reading groups

	Suggested Resources
	· Building Fluency; Read Naturally


	Essential Understanding: Reading develops when students are engaged with meaningful text.

	Essential Question: How can I engage with text on a regular basis?

	CMT3
	Degree
	Learning Goals : Students will:

	
	
	· engage with text daily

	
	D
	· choose appropriate books

	
	DM
	· engage with books  alone or with peers for 15 minutes or more


	Suggested Strategies
	· leveled baskets of books

· subject-area bins

· familiar baskets of books

· 5-finger

· decoding bookmark

· Reading Counts

· Classroom library

· Class-made books

· Student-made books

	Suggested Assessments
	· Teacher observation during DEAR/SSR

· Book logs/”Book-a-Day”

· DRA

· Reader’s workshop

· Journals

	Suggested Resources
	· 


Exploring and Responding to Literature

Grade One

	Essential Understanding: Literary devices and conventions help to engage the reader in the text.

	Guiding Question: What literary devices and conventions help me engage in text?

	CMT3
	Degree
	Learning Goals : Students will:

	
	
	· Identify  characteristics of a variety of non-fiction and fiction genres

	
	D
	· stories

	
	D
	· poems

	
	D
	· fairy tales

	
	D
	· informational text

	
	
	· Recognize the difference between:

	
	D
	· reality & fantasy

	
	D
	· fiction & nonfiction

	
	
	· Identify (story) elements of fiction

	
	D
	· character

	
	D
	· setting

	
	D
	· problem

	
	D
	· solution

	
	D
	· ending


	CMT3
	Degree
	Learning Goals : Students will:

	
	
	· Identify characteristics of nonfiction:

	
	I
	· index

	
	D
	· table of contents

	
	D
	· titles and headers

	
	D
	· factual information

	
	D
	· factual visuals

	
	D
	· glossary/ word list

	
	I
	· maps, tables, graphs, charts

	
	I
	· emphasized words (e.g. bold, underlined, italics)


	Suggested Strategies
	· Weekly reader

· Scholastic

· Venn diagram

· Growth project non-fiction lessons

· Squiggims

· Pair-It books

· Book talks

· Individual project work

· Use of magazines

	Suggested Assessments
	· DRA

· Observation

· Anecdotal records

	Suggested Resources
	· Growth project non-fiction lessons


	Essential Understanding: Readers respond to literature in many ways.

	Guiding Question: What are appropriate ways to respond to literature?

	CMT3
	Degree
	Learning Goals: Students will:

	
	
	· Respond to text that is heard, viewed or read

	
	D
	· verbal (i.e. book recommendation, connections, literature circle, presentations, debate)

	
	D
	· artistic representation (i.e. drama, art, music)

	
	D
	· written (i.e. reading log/journal, study sheet answers, book reports, PowerPoint, web page)

	
	D
	· Support written responses by including evidence from text 


	Suggested Strategies
	· Reader response journals

· Weekly reader

· Scholastic

· Venn diagram

· Growth project non-fiction lessons

· Squiggims

· Pair-It books

· Assembly share

	Suggested Assessments
	· Response journals

· Teacher observation

· Individualized book reports

· Anecdotal records

	Suggested Resources
	· Comprehension Strategies: Revisit, Reflect, Retell; Nancy Boyles


	Essential Understanding: Literature helps to shape human thought.

	Guiding Question: How does literature help to shape human thought?

	CMT3
	Degree
	Learning Goals: Students will:

	
	D
	· Relate character experiences to personal experiences

	
	I
	· Relate character experiences to the real world

	
	D
	· Compare and respond to texts about many cultures, traditions, and time periods

	
	D
	· Compare and respond to texts about multicultural experiences and traditions

	
	D
	· Compare and respond to children’s literature (e.g. fairy tale, folk tale, fable)


	Suggested Strategies
	· Picture prompt cards (Nancy Boyles)

· Read alouds/modeling

· Book talks

	Suggested Assessments
	· DRA

· Class discussion

· Teacher observation

· Written response

· Write/draw

	Suggested Resources
	· Nancy Boyles; paired fiction/non-fiction texts (Take Two; Pair It, Share It


	Essential Understanding: Authors and readers are influenced by their individual, social, cultural and historical contexts

	Guiding Questions:  How are authors influenced by their context? (experiences, geography, time etc.) How are readers influenced by their context? (experiences, geography, time etc.)

	CMT3
	Degree
	Learning Goals: Students will:

	
	D
	· Recognize values  and beliefs within a text

	
	D
	· Recognize that text is influenced by the author’s experiences

	
	ID
	· Understand and describe how personal experience, values, and beliefs affect how readers relate to text

	
	I
	· Respond to the influence of culture, history and ethnicity on textual issues (oral)


	Suggested Strategies
	· Think-alouds

· One World

· Core Ethical Values activities

· Author studies

· Young Authors Day

· Visiting author

	Suggested Assessments
	· Individual reading conferences

	Suggested Resources
	· 


Communicating With Others

Grade 1

	Essential Understanding Speaking and listening skills are necessary for effective communication.

	Guiding Questions How can I speak clearly so that others will understand what I say? How can I be an effective listener?

	CMT3
	Degree
	Learning Goals: Students will:

	
	
	· develop speaking and listening skills

	
	D
	· orally relate experiences to others

	
	D
	· orally express ideas in a logical sequence

	
	DM
	· speak clearly in complete sentences

	
	D
	· participate in discussions and stay on topic

	
	D
	· listen, respond to and exchange ideas about a specific topic using relevant vocabulary

	
	D
	· use voice appropriate to context (tone, inflection, emotion, emphasis)

	
	ID
	· ask questions for clarification and understanding


	Suggested Strategies
	· Share/show and tell

· Group work

· Whole group, class discussion, questions and answers, class meeting

· Class meeting

· Peer sharing

· Teacher modeling

· Teacher voice

· Taking turns

· Eye contact as socially and culturally appropriate

	Suggested Assessments
	· Observation

	Suggested Resources
	· The First Week of School; Morning Meeting; The First Six Weeks of School


	Essential Understanding: Different types of writing are used to communicate ideas to a variety of audiences for a variety of purposes.

	Guiding Question: What writing skills do I need to convey my message clearly to others?

	CMT3
	Degree
	Learning Goals: Students will:

	
	
	· use the writing process to develop writing skills

	*
	I
	· use prewriting strategies

	
	DM
	· draw a picture and tell or write about it

	*
	ID
	· title a story

	
	D
	· write in complete sentences

	*
	ID
	· write a story (narrative) with a beginning, middle, and end

	
	D
	· respond to literature

	
	I
	· begin to write in a variety of genres

	*
	D
	· include general and specific details

	*
	ID
	· demonstrate a  sense of organization

	
	ID
	· demonstrate a sense of focus and coherence

	
	ID
	· revise word choice

	
	ID
	· receive, evaluate, and use feedback from peers and teachers 

	
	I
	· edit for capitalization and punctuation

	
	I
	· reflect on own writing process 

	
	D
	· publish and/or present final product in multiple ways 


	Suggested Strategies
	· First, then, next, finally

· conferencing

· review and evaluate own work

· set personal goals

· select work to include in portfolio

· reflect on growth over time 

· partner stories 

· sentence starters 

· teacher modeling

· guided practice 

· bound books

· graphic organizers

	Suggested Assessments
	· Rubrics, self-reflection

	Suggested Resources
	· Empowering Writers; writing process page; Writing Between the Lines; The Art of Teaching Writing


	Essential Understanding: Research skills are used to make meaning from a variety of sources to answer questions and explore interests.

	Guiding Question: What research skills do I need to answer questions and explore interests?

	CMT3
	Degree
	Learning Goals: Students will:

	
	
	· develop research skills 

	
	D
	· generate questions that lead to effective research

	
	D
	· read, view, and/or discuss a variety of teacher-selected sources (e.g. internet, text, film, interviews, art)

	
	I
	· distinguish between relevant and irrelevant information

	
	I
	· distinguish between fact and opinion

	
	I
	· paraphrase information with main idea and details

	
	I
	· sort and categorize information

	
	D
	· answer questions based on research


	Suggested Strategies
	· Read, watch, ask, do

· Teacher-guided discussion

· Modeling

· Web quests

· PowerPoint
· Non-fiction book projects

· One World

· Science projects

· Riddles

· Individual/group project work

	Suggested Assessments
	· Answer questions verbally, in pictures, or in writing; individual conferences

	Suggested Resources
	· Nancy Boyles; non-fiction trade books


Applying English Language Conventions

Grade 1

	Essential Understanding: Culture affects the way language is used.

	Guiding Question: How does culture affect language?

	CMT3
	Deg
	Learning Goals: Students will:

	
	
	· Identify the different ways that language is used

	
	D
	· audience-appropriate language


	Essential Understanding: Rules of punctuation, capitalization, and usage must be applied for effective communication.

	Guiding Question: What punctuation, capitalization, and usage rules help communication?

	CMT3
	Deg
	Learning Goals: Students will:

	
	
	· Use correct punctuation

	
	
	· end marks

	*
	D
	· period and question mark

	
	
	· comma

	*
	I
	· after letter closing

	*
	I
	· in a series

	*
	I
	· in a date

	
	
	· apostrophe

	
	I
	· contractions


	CMT3
	Deg
	Learning Goals: Students will:

	
	
	· Use correct capitalization

	*
	D
	· first word in a sentence

	*
	D
	· pronoun I

	*
	I
	· people, places, groups, months, days and holidays

	
	
	· Learn correct usage

	
	
	· easily confused words

	*
	I
	· too, two, to

	*
	I
	· singular and plural subject verb agreement

	
	
	· correct verb tense

	*
	I
	· present and past tenses

	*
	I
	· comparative and superlative 


	Suggested Strategies
	· Modeling

· Morning message

· Journal writing

· Daily Oral Language

· Shared writing

· Class books

· Story editing

	Suggested Assessments
	· Writing Samples

· Concepts About Print

· Student conferencing

	Suggested Resources
	· CMT handbook; Morning Meeting; Daily Oral Language


	Essential Understanding: Correct sentence structure is necessary for effective communication.

	Guiding Question: How can we structure sentences to communicate our meaning?

	CMT3
	Deg
	Learning Goals: Students will:

	
	
	· Use correct sentence structure

	*
	D
	· simple sentences, including questions and directives


	Suggested Strategies
	· Daily Oral Language

· Morning message

· Games

· Shared writing

· Revising/re-reading

	Suggested Assessments
	· Writing samples

· Writing prompts

	Suggested Resources
	· Empowering Writers

· Daily Oral Language


	Essential Understanding: Appropriate word choice improves communication.

	Guiding Questions: What different purposes do words have in sentences? What makes word choice effective?

	CMT3
	Deg
	Learning Goals: Students will:

	
	
	· Use correct syntax

	
	I
	· nouns, verbs, adjectives


	Suggested Strategies
	· Games for sentence building

· Sequencing

· Cut apart/put together sentences (Make and Break)

· Morning message

	Suggested Assessments
	· Writing samples and prompts

	Suggested Resources
	· Empowering Writers


	Essential Understanding: Spelling has rules and patterns.

	Guiding Question: What rules and patterns help us spell correctly?

	CMT3
	Deg
	Learning Goals: Students will:

	*
	D
	· Demonstrate knowledge of spelling rules and patterns


	Suggested Strategies
	· Making words

· Word ladders

· Cast-A-Spell

· Word families

· Chunks game

· Highlighting tape

· Color coding

	Suggested Assessments
	· Spelling tests

· PSI

· DSA

· Writing samples

	Suggested Resources
	· Phonics scope and sequence


1-1

